Teacher
Graduate
Assessment

2007 Survey
Results

Western lllinois University

Descriptive Analysis
2005-06 Graduates

A Statewide Assessment of Professional Teacher Education Programs in lllinois
lllinois Association of Deans of Public Colleges of Education

August 2007



Table of Contents

Section

Teacher Graduate Assessment Advisory Committee Men
List of Charts

List of Figures

List of Tables

List of Appendices

Section Ii Introduction: Teacher Graduate Assessment
Section 2 New Teacher Findings

Section 3 Supervisor Assessment Findings

Section 4 Matched New Teacher and Supervisor Respor
Section 5 Appendices

Section 6 Written Responses

Page

14
46
65
85

105



Teacher Graduate Assessment
Advisory Committee Members

Cindy Valenciano
Chicago State University

Pat Fewell
Eastern lllinois University

SteveRussell
Governors State University

Deborah Curtis
lllinois State University

Terry Stirling
Northeastern lllinois University

Lemuel Watson
Northern lllinois University

Peggy Johnson
Southern lllinois UniversityCarbondale

Curt Lox
Southern lllinoisUniversity
Edwardsville

Cynthia Shanahan
University of lllinois at Chicago
Allan Cook

University of lllinois at Springfield

Marge Jerich
University of lllinois at Urbana Champaign

Linda Tomlinson
Western lllinois University

Deborah MeisnerBertauski
lllinois Board of Higher Education

Phyllis Jones
Illinois State Board of Education

El Gentry
Teacher Data Warehouse

Stephen Lucas
Project Director



List of Charts

Chart
1

2

10

11

12
13

14

15
16

17

18

19

Topic

Cumulative Survey Return Percentage by Week

Paper, Web, and Total Completed Surveys

Web and Paper Surveys as Percentage of Total

Surveys Sent and Completed for State and Institution

Gender of New Teacher Respondents

Race/Ethnicity of New Teacher Respondents

New Teacher Instructional Grade Level

Preparatory Coursework Completed at Community College
Student Groups Representing AQuUI
New Teachers ASatisfiedo or #fAVel

New Teachers nSatisfiedo or nVver
Education Program

N

Teachers Who fAMostlyo or CoD mpl ¢

)]

Teachers Who fAMostlyo or COmp | ¢

Teachers Who fAMostlyo or ACompl ¢
Technology Standards, Literacy Standard, and Student Learning Stanc

Teachers Who Report Using Standards 1 i Most 06 or fAAl
Teachers Who Report Using Standaseds 0 fiMost 06 or AA

Teachers Who Report Using Standard 11, Technology Standards, Litel
Standard, and Student Learning ¢

Teachers Who Report Being i MoBkal
Successful New Teacher (1)

Teachers Who Report Being fAModer
Successful New Teacher (II)

Page
12
12
13
13
17
18
19
20

22

23

25
26

27

28
29
30

31

32



Chart
20

21

22

23

24

25
26

27
28
29
30

31

32
33
34
35
36
37
38

Topic

Teachers Who Report Being fAModel
Successful New Teacher (l11)

New Teachers Reporting P8tudent Teaching Experiences as
AModer atelyo or AExtremelyo Val

Teachers Reporting Student Teact
AExtremel yo Valuabl e

Teaching Strategies and Models in Teadbdwmcation Program

Teachers Reporting Support by Coach, Mentor, or Master Teacher Dut
First Year of Teaching

Helpfulness of Assigned Coach, Mentor, or Master Teacher

Frequency of Interactions between New Teacher and Assigned Coach,
Mentor, or Master Teacher

Supports Received During First Year of Teaching (1)
Supports Received During First Year of Teaching (I1)
Access to Technology arf@omputers to Support Classroom Teaching

Teachers Reporting Fiste ar Supports Were fAM
Valuable (1)

Teachers Reporting Fiste ar Supports Were fAM
Valuable (II)

Career Plans dflew Teachers

Gender of Supervisor Respondents

Race/Ethnicity of Supervisor Respondents
Professional Position of Supervisor Respondents
Years Reported Functioning as Teacher Supervisor
School Level of Supervisdtespondents

Supervisors Reporting School Participation in Beginning Teaching
Mentoring/Induction Program

Page
33

34

35

36

37

38
39

40
41
42

43

44

45
47
48
49
50
51

52



Chart
39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

Topic
Number of Times Supervisor Visit

Number of Times Supervi s oClas®daom c (
Teaching in a Conference

Supervisor Reports Teacher fAMost
Standards -b

Supervisor Reports Teacher fAMost
Standards-4.0

Supervisor Reporotrs ATCeoarcpHh eert el Moos t
Standard 11, Technology Standards, Literacy Standard, and Student
Learning Standards

Supervisor Reports Teacher Uses Standat®ls 11 Most 6 or
Time
Supervisor Reports Teacher Uses Standatl3ioMo st 06 or i/
Time

Supervisor Reports Teacher Uses Standard 11, Technology Standards
Literacy Standard, and Student |
Time

Supervisor Reports TeacherPreptaes tof
Be a Successful New Teacher (1)

Supervisor Reports Teacher Was i
Be a Successful New Teacher (II)

Supervisor Reports Teacher Was i
Be a Successful NeWweacher (lIl)

Institution: Comparison of Matched Teact&upervisor Pairs: Teacher
AMostl yo or ACompl etedbhyd Under st

Matched Teachebu per vi sor Pairs: Teache
Understands Standardsl6

Matched Teachebu per vi sor Pairs: Teache
Understands Standards 11, Technology Standards, Literacy Standard,
Student Learning Standards

Matched TeacheBupervisor Pairs: Teacher Uses Standaffis 1i Mo s |
AAl | eTimég t h

Page
53

54

56

57

58

59

60

61

62

63

64

65

69

71

73



Chart
54

55

56

57

58

Topic

Matched TeacheBupervisor Pairs: Teacher Uses Standaftisl6 fi Mo
AAI'l 6 of the Ti me

Matched TeacheBupervisor Pairs: Teacher Uses Standard 11, Technol

Standards, Literacy Standard, art
AAll 0 of the Ti me
Matched Teacheuper vi sor Pairs: Teache

AExtremel yo Prepared to Be a Suc

Matched Teachebu per vi sor Pairs: Teache
AExtremel yo Pr epaNMewdeadher(lBe a Su

Matched Teachebu per vi sor Pairs: Teache
AExtremel ydo Prepared to Be a Suc

Page
75

s

79

81

83



List of Figures

Figure

1

Topic

Beginning Teachersd School Loca

List of Tables

Table
1

Topic

Labels Used for Professional Teaching, Technology, Literacy, and Stuc
Learning Standards

Labels Used for Professionbéaching, Technology, Literacy, and Studen
Learning Standards

Labels Used for Professional Teaching, Technology, Literacy, and Stuc
Learning Standards

Page
15

Page
24

55

66



List of Appendices

Appendix
A

m m O O W@

®

O 2 Z2 rmr X «

-

Topic

Teacher Background and Employment

Presence of Speci al Student Po
Satisfaction with Career Decisions and Teacher Education Progran
TeachelSeltReportedJnderstanding of Standards
TeachelSeltReported Use or Practiod Standards

Degree to Which Teacher Education Program Prepared Teachers t
Successful (SelReported)

Value of PreStudent Teaching and Student Teaching Experiences
Teaching Strategies and Models in Teacher Education Program
New Teacher and Formally Assigned Coach, Mentor, or Master Te:i
Supports Received During First Year of Teaching

Access to Technology and Computers to Support Classroom Teact
Career Plans of New Teachers

Background ofSupervisor Respondents

Supervisor/Teacher Interactions and Mentoring/Induction Program

Degree to Which Teacher Education Program Prepared Teachers t
Successful (Supervis@eported)

Supervisor Reportednderstanding oftandard®y New Teacher

Supervisor Reported Use or PractidéeStandard®y New Teacher

Page
86
87
88
89
90
91

93
94
95
96
08
08
99
100
101

103
104



Section 1
Introduction; Teacher Graduate Assessment

Project Overview

The Teacher Graduate Assessment project is an assessment of teachers in their first year of
teaching directly following graduation from one of the twelve public colleges of education in the
state of lllinois. For the 2007 assessment, one private collBiyeois Wesleyan University is

also participating in the assessment. The project is a cooperative effort of the lllinois
Association of Deans of Public Colleges of Education (IADPCE) in conjunction with the lllinois
Teacher Data Warehouse (TDW). The jggraiting colleges of education, the lllinois Board of
Higher Education (IBHE), and the lllinois State Board of Education (ISBE) have provided the
financial support f or the project.

By surveying firstyear teachers and their supervisors, informatiorigegated that can be used
for teacher education program improvement and that is responsive to broader state education
needs. Specifically, the project aims to:

1. Provide a standardized assessment of new teacher graduates of all public colleges in
lllinois.

2. Provide a specific examination of teacher skills related to the lllinois Professional
Teaching Standards and the lllinois Learning Standards for the purpose of identifying
areas of improvement for teacher preparation programs and for ongoing new teacher
professional development needs.

3. Provide institutions with institutiogpecific data on student learning in teacher education
programs that will assist with program improvement efforts.

4. Proactively respond to calls for accountability related to teaclkeeapation by gather
information that can inform policy makers and the public about teacher preparation
programs in lllinois and new teacher practice in the first year of teaching.

In March 2004, an advisory committee named by the project partners wiasldeeaversee the
development of survey instruments, administration protocol, and data reporting. This advisory
commi ttee has continued to meet in order to r
survey as needed. The process for surveyldpwrent and modification is guided by project

staff operating under the direction of the Dean of the College of Education and Professional

Studies at Eastern lllinois University.

First-year teachers are identified each year by the Teacher Data Warehligbecombines
coll ege institutional graduation data with th
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to identify the survey population. Identified graduates and their supervisors (typically, school
principals) are surveyed each spring as thegr completion of their first full year of teaching.

Survey results are reported relative to the degree that new teachers from colleges of education in
lllinois are prepared to address the lllinois Professional Teaching Standards, the lllinois Learning
Standards, and the lllinois Technology Standards. -f@at teachers also provide opamded,

written feedback about key teacher preparation program elements. Reporting takes the form of
institution-specific and state aggregate data reports.

The succesof this project rests not just in the ability to collect valid data on new teachers, but
also in the ability of the partners to use data to improve teacher education in lllinois. The
creation of an ongoing assessment project produces reliable datagam improvement and
state policy consideration and is an important step in the ongelggcBllaboration efforts in
lllinois.

Project History

The assessment of new teacher graduates from colleges of education in lllinois is housed at
Easternllinois University and is conducted under the guidance of the deans of the public
coll eges of education and an advisory commit:t
started in March 2004 with the financial support of the Illinois Board of Higldecation, the
lllinois State Board of Education, and the twelve participating public institutions of higher
education: Chicago State University, Eastern lllinois University, Governors State University,
lllinois State University, Northeastern lllinois Wersity, Northern lllinois University, Southern
lllinois University-Carbondale, Southern lllinois UniversiBdwardsville, University of lllinois

at Chicago, University of Illinois at Springfield, University of lllinois at Urb&fsampaign, and
Western llinois University. For the 2007 assessment, a private institutitinois Wesleyan
Universityd is also participating in and financially supporting the project.

The assessment effort has been created with the primary purpose of providing information that
can help facilitate program improvement at each participating institution. The secondary
purpose is to be responsive to calls for educational accountability while facilitating information
gathering for the purpose of making informed judgments about pnsgrdhe primary

assessment questions examined in project development to date include:

1. How are teacher education programs performing in the preparation of students related to
understanding and using key educational standards in lllinois?

2. What is the usefiness or value of instructional, pseudent teaching, and student
teaching experiences from the perspective of recent graduates?

Survey instrument has evolved in response to the program improvement purpose of the
evaluation and the guidance of the kegessment questions. The survey development process
has involved input by project partners via group meetings andilecommunications. In May
2004, nineteen individuals representing thirteen project partners met in Champaign, IL to kick
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off the project The outcome of this first gathering was an initial survey draft that addressed key
content areas. Survey drafts were modified through the rest of 2004 until a first project version
was established for a pilot administration in January 2005. Follawengilot administration,

minor modifications to survey instruments were completed and in March 2005, the first
administration of the survey was completed with graduates from the twelve public colleges of
education. The current (2007) version of the symstruments is a result of revisions to the
survey following the 2005 and 2006 administrations.

Survey Administration Method

Survey administration draws upon existing data resources of the Teacher Data Warehouse at the
University of lllinois. The Teeher Data Warehouse matches lllinois State Board of Education
Teacher Service Records (the employment recor
program data provided by the participating colleges of education. The survey is administered in
aconfient i al manner, which provides safeguards f
for the linking of teacher and supervisor responses. Additionally, the confidential survey format
facilitates connecting archived data from the Teacher Data Waretwlisenatched with survey
responses in order to reduce the survey length and to maximize new teacher data currently
available.

Survey administration for the 2007 Teacher Graduate Assessment began on March 15, when
postcard primers were mailed to the 2@@teacher education graduates of the thirteen

participating institutions. Primer postcards were also mailed to the supervising principals of

these new teachers. Packets containing an invitation letter, paper survey, and directions for
accessing the suey website were mailed to participants during the week of March 26.

Reminder postcards were mailed to participants during the week of April 9, and individual

institutions began making followp phone calls during the week of April 16. Collection of

suney responses through the projectds website ¢
sent out for scanning on May 14.

Although all postcards and packets were sent from the project office at Eastern lllinois

University, each piece of correspondence aestomized to the graduating institution of each

identified new teacher. For example, a teacher who had graduated from Western lIllinois

University would receive a participation invitation printed on WIU letterhead. The invitation

letter contained a papsurvey and, for participants who preferred to submit their answers online,
the projectdos website address, along with a u
postage paid envelope was also included for those choosing to fill out and resper gyrvey.

The protocol for survey administration included a postcard primer sent to announce the coming
survey; this postcard was mailed about ten days prior to the mailing of the invitation packets. A
reminder postcard was mailed out about ten da@wing the invitation packet mailing.

Following the mailing of the reminder postcards, each institution had the option of making
follow-up phone calls to schools. Institutions were provided with-bapy lists of survey
participants, along with accetsthe survey website in order to use +iale response tracking

as an aid.
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Section 2
New Teacher Findings

Responses of new teachers are reported descriptively. First, responses are reported for each
survey question ibar charts describing basic trends of findings. In the appendices, all teacher
responses haveaquestizjpgue st i on breakout of percentage r
response metric.

The school locations, clustered by Regional Office of Educatiodl, siirxey recipients are
shown in Figure 1.

The background of responding new teachers is reported in Charts 5 through 8, which display the
gender, race/ethnicity, instructional grade level, and amount of completed community college
coursework.

The stu@ n t characteristics of the schools new t ea
t heir career deci si ons, and new teachersod6 sat
education programs is reported in Charts 9 through 11.

The degree to whitnew teachers report understanding and using the lllinois Professional
Teacher Standards, Technology Standards, Literacy Standards, and Student Learning Standards
is reported in Charts 12 through 17.

The degree to which new teachers report being prepaise successful in various aspects of the
profession is reported in Charts 18 through 20.

The perspectives of new teachers regarding various aspects of their teacher education and student
teaching experiences is reported in Charts 21 through 23.

Theexperiences of new teachers during their first year of teaching, including mentoring and the
receiving of various supports, is reported in Charts 24 through 31.

Finally, the anticipated career plans of new teachers is reported in Chart 32.
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Chart 5a (WIU): - Gender of New Teacher Respondents
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Chart 6a (WIU) - Race/Ethnicity of New Teacher Respondents
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Chart 7a (WIU): New Teacher Instructional Grade Level
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Chart 8a (WIU): Preparatory Coursework Completed at
Community College
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Chart 9a (WIU): Student Groups Representing "Quite a Bit" or "All"* of
School Population (Not Asked in 2005)
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Chart 10a (WIU): New Teachers "Satisfied" or "Very Satisfied" with
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Chart 11a (WIU): New Teachers "Satisfied" or "Very Satisfied" with

Aspects of Teacher Education Program
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lllinois Professional Teaching, Technology, Literacy, and Student Learning Standards

The Teacher Graduate Assessment contains fifteen questions to elicit information on both the
knowl edge and application of TIllinoisbés profe
| earning standards dur i ng hediatements afstindardéae f i r st
worded to be a reflection of standards, not the collective set of ideas present in each standard.

|l nterpretation of results must be to know or
within the standard.

Thendiwkl edgedo of standards questions ask indiwvi
know each of the fifteen standards statements
guestions ask individuals to indicate the extent to which they have appliestaadard during

the first year of teaching.

For the purpose of reporting, each standard is outlined in Table 1 with the label used in the
graphs on the following pages.

Table 1: Labels Used for Professional Teaching, Technology, and Literacy Standards

Label Survey Item

Standard 1 The central concepts, methods of inquiry, and structures of the discipline(s) that ar|
necessary to create learning experiences that make the content meaningful to all g

How individuals grow, develop, anddrn in order to provide learning opportunities to

Standard 2 support the intellectual, social, and personal development of all students.
Standard 3 How students differ in their approach to learning in order to create instructional
opportunities adapted to divergaftners.
Standard 4 Instructional planning in order to design instruction based upon knowledge of the
discipline, students, the community, and curriculum goals.
Individual and group motivation and behavior in order to encourage positive social
Standard 5 . . . . ) ;
interaction, active engagement in learning, andreelivation.
A variety of instructional strategi e:
Standard 6 thinking, problem solving, and performance skills.
Effective written, verbal, narerbal, and visual communication techniques in order to
Standard 7 . ) . DR
foster active engagement in learning and ismibtivation.
Standard 8 Various formal and informal assessment strategies necessary to support the contir

development of all students.

The role of the community in education in order to develop and maintain collaborat
Standard 9 relationships with colleagues, parents/guardians, and the community to support sty
learning and well being.

The role of the teacher as a reflective praciér who continually evaluates how choic

Standard 10 and actions affect students, parents, and other professionals in the learning comm

Standard 11 Education as a profession and the standards of professional conduct.

The hardware and softwanecessary to integrate technology into classes in an

Technology 1 appropriate and responsible manner.

Technology 2 Ways to integrate technology into classes to support learning by all students.

Literacy Literacy strategies to denteedpaalgandlstenn

Student Learning

The lllinois Learning Standards for students in relevant content area(s).
Standards
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Chart 12a (WIU): Teachers Who "Mostly" or "Completely" Understand
Standards 1-5
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Chart 13a (WIU): Teachers Who "Mostly" or "Completely" Understand

Standards 6-10
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Chart 14a (WIU): Teachers Who "Mostly" or "Completely" Understand
Standard 11, Technology Standards, Literacy Standard, and Student

Learning Standards

| 80%

Technology 1

182%

192%

%

Technology 2 92%
90%

|8

7%

Literacy Standard 93%
90%

Student Learning

193%

0
g e

0% 10% 20% 30% 40% 50% 60% 70%

80% 90% 100%

Chart 14b (lllinois): Teachers Who "Mostly" or "Completely"
Understand Standard 11, Technology Standards, Literacy Standard,

and Student Learning Standards

| 4)8%

Standard 11 97%
98%

79%

80%

Technology 2

182%

83%

Literacy Standard
82%

849
859

84%

Technology 1 849

D

(=)

100%
100%

Standard 11 9%

0 2005
02006

W 2007

0 2005
02006
W 2007

Student Learning

| 959

[=)

0,
St |

0% 10% 20% 30% 40% 50% 60% 70%

80% 90% 100%




Chart 15a (WIU): Teachers Who Report Using Standards 1-5 "Most"
or "All of" the Time
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Chart 15b (lllinois): Teachers Who Report Using Standards 1-5 "Most"
or "All" of the Time
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Chart 16a (WIU): Teachers Who Report Using Standards 6-10 "Most"
or "All" of the Time
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Chart 16b (lllinois): Teachers Who Report Using Standards 6-10
"Most" or "All" of the Time
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Chart 17a (WIU): Teachers Who Report Using Standard 11,
Technology Standards, Literacy Standard, and Student Learning
Standards "Most" or "All" of the Time
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Chart 17b (lllinois): Teachers Who Report Using Standard 11,
Technology Standards, Literacy Standard, and Student Learning
Standards "Most" or "All" of the Time
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Chart 18a (WIU): Teachers Who Report Being "Moderately" or
"Extremely”" Prepared to Be a Successful New Teacher
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Chart 18b (lllinois): Teachers Who Report Being "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher
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Chart 19a (WIU): Teachers Who Report Being "Moderately" or
"Extremely”" Prepared to Be a Successful New Teacher
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Chart 20a (WIU): Teachers Who Report Being "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Community
Questions Not Asked in 2005)
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Chart 20b (lllinois): Teachers Who Report Being "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Community
Questions Not Asked in 2005)
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Chart 21a (WIU): New Teachers Reporting Pre-Student Teaching
Experiences as "Moderately” or "Extremely" Valuable

Lesson Planning

Class Instruction

Pre-Student Teaching
Field Experiences

749

o

78%

6[7%

96%

9%
92%

97%

95%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90% 100%

Chart 21b (lllinois): New Teachers Reporting Pre-Student Teaching
Experiences as "Moderately” or "Extremely" Valuable

Lesson Planning

Class Instruction

Pre-Student Teaching
Field Experiences

76%

74%

76%
87%
86%
8%
8500
84%
87%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

34

02005
0 2006
W 2007

02005
0 2006
W 2007




38

Chart 22a (WIU): Teachers Reporting Student Teaching Experiences
as "Moderately” or "Extremely" Valuable
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Chart 22b (lllinois): Teachers Reporting Student Teaching
Experiences as "Moderately” or "Extremely" Valuable
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Chart 23a (WIU): Teaching Strategies and Models in Teacher
Education Program (Not Asked in 2005)
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Chart 23b (lllinois): Teaching Models and Strategies in Teacher
Education Program (Not Asked in 2005)
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Chart 24a (WIU): Teachers Reporting Support by Coach, Mentor, or
Master Teacher During First Year of Teaching
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Chart 24b (lllinois): Teachers Reporting Support by Coach, Mentor, or
Master Teacher During First Year of Teaching
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Chart 25a (WIU): Helpfulness of Assigned Coach, Mentor, or
Master Teacher
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Chart 25b (lllinois): Helpfulness of Assigned Coach, Mentor, or Master
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Chart 26a (WIU): Frequency of Interactions between New Teacher
and Assigned Coach, Mentor, or Master Teacher
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Chart 26b (lllinois): Frequency of Interactions between New Teacher
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Chart 27a (WIU): Supports Received During First Year of Teaching
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Chart 27b (lllinois): Supports Received During First Year of Teaching
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Chart 28a (WIU): Supports Received During First Year of Teaching
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Chart 29: Access to Technology and Computers to Support
Classroom Teaching (First Year Question Asked)
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Chart 30a (WIU): Teachers Reporting First-Year Supports Were
"Moderately” or "Extremely" Valuable
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Chart 30b (lllinois): Teachers Reporting First-Year Supports Were
"Moderately” or "Extremely” Valuable
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Chart 31a (WIU): Teachers Reporting First-Year Supports Were
"Moderately” or "Extremely" Valuable
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Chart 31a (lllinois): Teachers Reporting First-Year Supports Were
"Moderately" or "Extremely" Valuable
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Chart 32a (WIU): Career Plans of New Teachers
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Chart 32b (lllinois): Career Plans of New Teachers
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Section 3
Supervisor Assessment Findings

Responses of the supervisors of new teachers are reported descriptively. First, responses are
reported for each survey question in bar chdetcribing basic trends of findings. In the

appendices, all supervisor responses have a quéstiquestion breakout of percentage
response to each questionbés response metric.

The gender, race/ethnicity, professional position, years functioning ashetsapervisor, and
school grade level of responding supervisors is reported in Charts 33 through 37.

The supervisorso report of the presence of in
participation in such programs is reported in Chart 38.

The number of times the supervisor vVvisited th
the supervisor and the new teacher discussed teaching is reported in Charts 39 and 40.

The supervisorso report of t hellinoie Rrofdassoaat her s 0
Teaching Standards, Technology Standards, Literacy Standard, and Student Learning Standards
is reported in Charts 41 through 46.

The degree to which the supervisorsodéo reported
successfuln various aspects of teaching is reported in Charts 47 through 49.
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Chart 33a (WIU): Gender of Supervisor Respondents
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Chart 34a (WIU): Race/Ethnicity of Supervisor Respondents
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Chart 34b (lllinois): Race/Ethnicity of Supervisor Respondents
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Chart 35a (WIU): Professional Position of Supervisor Respondents
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Chart 36a (WIU): Years Reported Functioning as Teacher Supervisor
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Chart 36b (lllinois): Years Reported Functioning as Teacher
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Chart 37a (WIU): School Level of Supervisor Respondents
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Chart 37b (lllinois): School Level of Supervisor Respondents
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Chart 38a (WIU): Supervisors Reporting School Participation in
Beginning Teacher Mentoring/Induction Program
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Chart 38b (lllinois): Supervisors Reporting School Participationin
Beginning Teacher Mentoring/Induction Program
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Chart 39a (WIU): Number of Times Supervisor Visited Beginning
Teacher's Classroom
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Chart 39b (lllinois): Number of Times Supervisor Visited Beginning
Teacher's Classroom
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Chart 40a (WIU): Number of Times Supervisor Discussed Beginning
Teacher's Classroom Teaching in a Conference
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10 or More Times (2006 & 2007)

Chart 40b (lllinois): Number of Times Supervisor Discussed Beginning
Teacher's Classroom Teaching in a Conference

None

1to 2 Times (2005)

1 to 3 Times (2006 & 2007)

3to 5 Times (2005)

4 to 6 Times (2006 & 2007)

6 or More Times (2005)

7 to 9 Times (2006 & 2007)

10 or More Times (2006 & 2007)

8%

i1%

121%

28%
7%

129%

—

5%

21%

50%

54

0 2005
@ 2006
W 2007

0%

10%

20% 30% 40%

50%

60%

(1%

1%

19%

30%
31%

]131%

=)

=

18%

5%

0 2005
@ 2006
W 2007

0%

10% 20% 30% 40% 50% 60% 70% 80% 90%




58

lllinois Professional Teaching, Technology, Literacy, and Student Learning Standards

The Teacher Graduate Assessment contains fifteen questions to elicit information on both the
knowl edge and application of TIllinoisbés profe
| earning standards dur i ng hediatements afstindardéae f i r st
worded to be a reflection of standards, not the collective set of ideas present in each standard.

|l nterpretation of results must be to know or
within the standard.

Thendiwkl edged of standards questions ask super\
believe their beginning teachers know each of
or useo of the standards que $tbwhcmtbeir begikingg uper v
teacher has applied each standard during the first year of teaching.

For the purpose of reporting, each standard is outlined in Table 2 with the label used in the
graphs on the following pages.

Table 2: Labels Used for Professal Teaching, Technology, and Literacy Standards

Label Survey Item

Standard 1 The central concepts, methods of inquiry, and structures of the discipline(s) that ar|
necessary to create learning experiences that make the content meaningétitieats.

How individuals grow, develop, and learn in order to provide learning opportunities

Standard 2 support the intellectual, social, and personal development of all students.
Standard 3 How students differ in their approach to learning in otdereate instructional
opportunities adapted to diverse learners.
Standard 4 Instructional planning in order to design instruction based upon knowledge of the
discipline, students, the community, and curriculum goals.
Individual and groupnotivation and behavior in order to encourage positive social
Standard 5 . . . ) . :
interaction, active engagement in learning, andreelivation.
A variety of instructional strategi e:
Standard 6 thinking, problem solving, andepformance skills.
Effective written, verbal, nonverbal, and visual communication techniques in order
Standard 7 . ) . AR
foster active engagement in learning and ismibtivation.
Standard 8 Various formal and informal assessment strategies necessary totshpmmntinuous

development of all students.

The role of the community in education in order to develop and maintain collaborat
Standard 9 relationships with colleagues, parents/guardians, and the community to support sty
learning and well being.

The role of the teacher as a reflective practitioner who continually evaluates how ¢

Standard 10 and actions affect students, parents, and other professionals in the learning comm

Standard 11 Education as a profession and the standargsoféssional conduct.

The hardware and software necessary to integrate technology into classes in an

Technology 1 appropriate and responsible manner.

Technology 2 Ways to integrate technology into classes to support learning by all students.

Literacy Literacy strategies to develop each g

Student Learning

The lllinois Learning Standards for students in relevant content area(s).
Standards




Chart 41a (WIU): Supervisor Reports Teacher "Mostly" or
"Completely" Understands Standards 1-5
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Chart 41b (lllinois): Supervisor Reports Teacher "Mostly" or
"Completely” Understands Standards 1-5
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Chart 42a (WIU): Supervisor Reports Teacher "Mostly" or
"Completely" Understands Standards 6-10
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Chart 42b (lllinois): Supervisor Reports Teacher "Mostly" or
"Completely” Understands Standards 6-10
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Chart 43a (WIU): Supervisor Reports Teacher "Mostly" or
"Completely" Understands Standard 11, Technology Standards,
Literacy Standard, and Student Learning Standards
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Chart 44a (WIU): Supervisor Reports Teacher Uses Standards 1-5

"Most" or "All" of the Time
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Chart 44b (lllinois): Supervisor Reports Teacher Uses Standards 1-5

"Most" or "All" of the Time
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Chart 45a (WIU): Supervisor Reports Teacher Uses Standards 6-

10 "Most" or "All" of the Time
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Chart 45b (lllinois): Supervisor Reports Teacher Uses Standards 6-10
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Chart 46a (WIU): Supervisor Reports Teacher Uses Standard 11,
Technology Standards, Literacy Standard, and Student Learning
Standards "Most" or "All" of the Time
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Chart 46b (lllinois): Supervisor Reports Teacher Uses Standard 11,
Technology Standards, Literacy Standard, and Student Learning
Standards "Most" or "All" of the Time
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Chart 47a (WIU): Supervisor Reports Teacher Was "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Not Asked in

2005)
[ 1 [ [ 1T [ [ [ |
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Chart 47b (lllinois): Supervisor Reports Teacher Was "Moderately” or
"Extremely" Prepared to Be a Successful New Teacher (Not Asked in
2005)
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Chart 48b (WIU): Supervisor

Reports Teacher Was "Moderately"

or "Extremely" Prepared to Be a Successful New Teacher (Not
Asked in 2005)
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Chart 48b (lllinois): Supervisor Reports Teacher Was "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Not Asked in
2005)
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Chart 49a (WIU): Supervisor Reports Teacher Was "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Not Asked in

2005)
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Chart 49b (lllinois): Supervisor Reports Teacher Was "Moderately" or
"Extremely" Prepared to Be a Successful New Teacher (Not Asked in

2005)
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Section 4
Matched New Teacher and Supervisor Responses

Responses for matched pairs of responding new teachers and supervisors are reported
descriptively. Responses are reported for sachey question in bar charts describing basic
trends of findings.

The degree to which beginning teachers-siort and supervisors report that the new teachers
understand the lllinois Professional Teaching Standards, Technology Standards, Literacy
Stardard, and Student Learning Standards is reported in Charts 50 to 52.

The degree to which beginning teachers-sgiort and supervisors report that the new teachers
use the lllinois Professional Teaching Standards, Technology Standards, Literacy Starttiard,
Student Learning Standards is reported in Charts 53 to 55.

The degree to which beginning teachers-sgiort and supervisors report that the new teachers
were prepared to be successful in various aspects of the teaching profession is reportesl in Cha
56 to 58.
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lllinois Professional Teaching, Technology, Literacy, and Student Learning Standards

The Teacher Graduate Assessment contains fifteen questions to elicit information on both the
knowl edge and applicat i on teahologdy,lliteracy and stddent pr of e
| earning standards during the teacheros first
worded to be a reflection of standards, not the collective set of ideas present in each standard.
Interpretation of resultsiust be to know or use the standard?¢
within the standard.

The Aknowledgeo of standards questions ask be
the extent to which they believe the beginning teacher knowsoé#oé fifteen standards
statement s. The Aapplication or useo of the
supervisors to indicate the extent to which the beginning teacher has applied each standard

during the first year of teaching. Fiwe purpose of reporting, each standard is outlined in Table

3 with the label used in the graphs on the following pages.

Table 3: Labels Used for Professional Teaching, Technology, and Literacy Standards

Label Survey Item

Standard 1 The central conceptmeth(_)ds of inqyiry, and structures of the discipline_(s) that are
necessary to create learning experiences that make the content meaningful to all g

Standard 2 How individgals grow, deve!op, and learn in order to provide learning opportunities
support the intellectual, social, and personal development of all students.

Standard 3 How stuo!e_:nts differ in their approach to learning in order to create instructional
opportunities adapted to diverse learners.

Standard 4 Ir?str.uc_tional planning in oet to dgsign instruqtion based upon knowledge of the
discipline, students, the community, and curriculum goals.

Standard 5 _Individu_al and group motivation'and behavior in orqler to encourage positive social
interaction, active engagement in learning, asifiraotivation.

Standard 6 A_ var i ety .of i nstr uct_i onal strategi es
thinking, problem solving, and performance skills.

Standard 7 Effective yvritten, verbal, npnverba_ll, and yisual_cor_nmunication techniquesentord
foster active engagement in learning and issibtivation.

Standard 8 Various formal and informal assessment strategies necessary to support the contir

development of all students.

The role of the community in education in ordedévelop and maintain collaborative
Standard 9 relationships with colleagues, parents/guardians, and the community to support stt
learning and well being.

The role of the teacher as a reflective practitioner who continually evaluates how ¢

Standard 10 and ations affect students, parents, and other professionals in the learning commu

Standard 11 Education as a profession and the standards of professional conduct.

The hardware and software necessary to integrate technology into clemses in

Technology 1 appropriate and responsible manner.

Technology 2 Ways to integrate technology into classes to support learning by all students.

Literacy Literacy strategies to develop each ¢

Student Learning

Standads The lllinois Learning Standards for students in relevant content area(s).




Chart 50a (WIU): Comparison of Matched Teacher-Supervisor Pairs:
Teacher "Mostly" or "Completely" Understands Standards 1-5
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Chart 50b (lllinois): Comparison of Matched Teacher-Supervisor Pairs:
Teacher "Mostly" or "Completely” Understands Standards 1-5
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Chart 51a (WIU): Comparison of Matched Teacher-Supervisor Pairs:
Teacher "Mostly" or "Completely” Understands Standards 6-10
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Chart 51b (lllinois): Comparison of Matched Teacher-Supervisor
Pairs: Teacher "Mostly" or "Completely" Understands Standards 6-10
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Chart 52a (WIU): Comparison of Matched Teacher-Supervisor Pairs:
Teacher "Mostly" or "Completely" Understands Standard 11,
Technology Standards, Literacy Standard, and Student Learning
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Chart 52b (lllinois): Comparison of Matched Teacher-Supervisor Pairs:
Teacher "Mostly" or "Completely” Understands Standard 11,
Technology Standards, Literacy Standard, and Student Learning
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Chart 53a (WIU): Comparison of Matched Teacher-Supervisor
Pairs: Teacher Uses Standards 1-5 "Most" or "All" of the Time
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Chart 53b (lllinois): Comparison of Matched Teacher-Supervisor Pairs:
Teacher Uses Standards 1-5 "Most" or "All" of the Time
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Chart 54a (WIU): Comparison of Matched Teacher-Supervisor Pairs:

Teacher Uses Standards 6-10 "Most" or "All" of the Time
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Chart 54b (lllinois): Comparison of Matched Teacher-Supervisor Pairs:
Teacher Uses Standards 6-10 "Most" or "All" of the Time
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Chart 55a (WIU): Comparison of Matched Teacher-Supervisor Pairs:
Teacher Uses Standard 11, Technology Standards, Literacy Sandard,
and Student Learning Standards "Most" or "All" of the Time
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Chart 55b (lllinois): Comparison of Matched Teacher-Supervisor
Pairs: Teacher Uses Standard 11, Technology Standards, Literacy
Sandard, and Student Learning Standards "Most" or "All" of the Time
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Chart 56a (WIU): Matched Teacher-Supervisor Pairs: Teacher
Was "Moderately" or "Extremely” Prepared to Be a Successful
New Teacher (Not Asked of Supervisors in 2005)
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Chart 56b (lllinois): Matched Teacher-Supervisor Pairs: Teacher Was
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Chart 57a (WIU): Matched Te
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Chart 57b (lllinois): Matched Teacher-Supervisor Pairs: Teacher Was
"Moderately" or "Extremely" Prepared to Be a Successful New
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Chart 58a (WIU): Matched Teacher-Supervisor Pairs: Teacher
Was "Moderately" or "Extremely” Prepared to Be a Successful
New Teacher (Not Asked of Supervisor in 2005)
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Chart 58b (
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Appendix A: Teacher Background and Employment
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WIU | WIU | lllinois | lllinois
Raw | % Raw %
Gender
Male 10 | 16.4| 600 24.5
Female 51 | 83.6| 1846 75.4
Race/Ethnicity
White/NonHispanic 57 | 93.4| 2021 82.6
African-American 2 3.3 159 6.5
AsianAmerican 0 0.0 51 2.1
Hispanic 2 3.3 166 6.8
Native American 0 0.0 6 0.2
Not Reported 0 0.0 43 1.7
Instructional Grade Level
Early Childhood 5 8.6 45 4.3
Elementary 18 | 31.0| 332 31.6
Middle School/Junior High 15 | 25.9| 248 23.6
Secondary 13 | 22.4| 330 31.4
K-12 3 5.2 48 4.6
Other 4 6.9 47 4.5
Community College
Preparatory Coursework
None 22 | 37.3| 462 43.8
1-15 Credit Hours 14 | 23.7| 232 22.0
16-29 Credit Hours 1 1.7 48 4.5
30-59 Credit Hours 9 15.3 99 9.4
60+ CreditHours 13 | 22.0| 215 20.4
Primary Content Area Taught at Middle/Junior High/
Secondary Level
Agriculture 1 29 7 1.0
Art 1 2.9 20 3.0
Business 0 0.0 10 15
English/Language Arts 4 11.8| 114 17.1
Foreign Language 0 0.0 34 5.1
Health 0 0.0 5 0.7
Mathematics 8 23.5 99 14.8
Music 1 2.9 21 3.1
Science 0 0.0 74 11.1
Social Science 2 5.9 53 7.9
Physical Education 4 11.8 54 8.1
Special Education 12 | 35.3| 109 16.3
Library 0 0.0 1 0.1
Other 1 2.9 67 10.0
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Appendi x B: Presence of Special Student Popu

Quite
aBit | All% N
%

None | Some

WIU % %

English Language Learne| 56.6 28.3 9.4 5.7 53

Title | Students 39.2 45.1 15.7 0.0 51

IEP Students 5.0 45.0 18.3 31.7 60

Gifted Students 59.6 34.6 5.8 0.0 52
Quite

llinois None | Some | 2o | Allgs | N
% % »

English Language Learne| 46.1% | 38.26 | 9.6% | 6.1% 966

Title | Students 4830 | 37.%0 | 10.86 | 3.6% 932

IEP Students 7.9 | 52.80 | 19.%6 | 19.680 | 1030

Gifted Students 55.80 | 39.680 | 456 | 0.1% 939
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Appendix C: Satisfaction with Career Decisions and Teacher Education Program

Very : i i Very
WIU Dissatisfied | DiSSatisfied | Satisfied | g efieq | N
Yo Yo
% %
Decision to Become a Teacher 0.0 0.0 28.3 71.7 60
Choiceof Grade Level 0.0 0.0 18.3 81.7 60
Choice of Subject Matter 0.0 0.0 23.3 76.7 60
Interacﬂo_n with Teacher 0.0 50 450 50.0 60
Preparation Faculty
Teapher Education Program 17 13.3 56.7 283 60
Advising
Overall Quality of Preparation 0.0 17 60.0 383 60
Program
Student Teacher Supervision 6.8 6.8 37.3 49.2 59
Very : - - Very
Illinois Dissatisfied D'SSOa“Sﬁed Sat(:sfled Satisfied | N
Yo Yo
% %
Decision to Become a Teache 0.7 1.4 25.8 72.1 1057
Choice of Grade Level 0.7 1.1 20.5 77.7 1056
Choiceof Subject Matter 0.6 1.1 22.5 75.8 1051
Interactpn with Teacher 10 48 542 39.9 1052
Preparation Faculty
Teacher Education Program 3.8 14.2 50.6 314 | 1044
Advising
Overall Quality of Preparation 14 6.5 55 8 36.3 1053
Program
Student Teacher Supervision 3.2 6.4 38.5 51.9 1050




Appendix D: TeacheBel-ReportedJnderstanding of Standards

8¢

Not at All

Somewhat

Completely

WIU % % Mostly % % N
Standard 1 0.0 5.0 55.0 40.0 60
Standard 2 0.0 1.7 53.3 45.0 60
Standard 3 0.0 1.7 35.0 63.3 60
Standard 4 0.0 0.0 38.3 61.7 60
Standard 5 0.0 5.1 47.5 47.5 59
Standard 6 0.0 3.3 46.7 50.0 60
Standard 7 0.0 3.3 48.3 48.3 60
Standard 8 0.0 8.3 43.3 48.3 60
Standard 9 0.0 8.3 25.0 66.7 60
Standard 10 0.0 0.0 36.7 63.3 60
Standard 11 0.0 0.0 20.0 80.0 60
Technology 1 0.0 13.3 43.3 43.3 60
Technology 2 0.0 10.0 46.7 43.3 60
Literacy 0.0 10.2 59.3 30.5 59
Student Learning Standards 0.0 1.7 35.6 62.7 59
llinois Not(;)t All Son;/e(z)what Mostly % Com;oletely N
Standard 1 0.4 7.6 55.7 36.3 1046
Standard 2 0.1 7.7 51.1 41.0 1048
Standard 3 0.2 5.3 37.2 57.3 1048
Standard 4 0.3 6.8 41.3 51.6 1046
Standard 5 0.5 9.0 39.9 50.6 1047
Standard 6 0.2 7.8 45.5 46.5 1045
Standard 7 0.5 8.1 42.2 49.2 1049
Standard 8 0.5 8.5 39.5 51.5 1048
Standard 9 0.6 10.8 36.5 52.1 1049
Standard 10 0.1 4.3 32.3 63.2 1042
Standard 11 04 2.0 21.5 76.1 1040
Technology 1 1.2 14.9 40.4 43.6 1037
Technology 2 0.5 14.8 41.9 42.8 1039
Literacy 1.2 16.4 45.1 37.2 1041
Student Learning Standards 0.5 5.6 31.5 62.5 1036




Appendix E TeacheSelt-Reported Use or Practiog¢ Standards

9C

Some of

Standard 1 0.0 20.3 45.8 33.9 59
Standard 2 1.7 15.0 41.7 41.7 60
Standard 3 0.0 8.3 35.0 56.7 60
Standard 4 0.0 15.0 41.7 43.3 60
Standard 5 0.0 8.3 45.0 46.7 60
Standard 6 0.0 15.3 45.8 39.0 59
Standard 7 0.0 20.0 43.3 36.7 60
Standard 8 1.7 15.0 31.7 51.7 60
Standard 9 1.7 25.0 33.3 40.0 60
Standard 10 0.0 10.0 40.0 50.0 60
Standard 11 0.0 6.7 21.7 71.7 60
Technology 1 1.7 45.0 30.0 23.3 60
Technology 2 5.1 54.2 20.3 20.3 59
Literacy 1.7 18.3 48.3 31.7 60
Student Learning Standards 0.0 11.7 30.0 58.3 60
llinois Not tﬁg?.iemcg Mo_st of the AI! of the N
at All % % Time % Time %
Standard 1 0.2 135 58.1 28.1 1041
Standard 2 0.2 14.1 49.3 36.4 1041
Standard 3 0.1 115 41.0 47.4 1039
Standard 4 0.4 11.2 45.3 43.2 1045
Standard 5 0.4 9.9 42.9 46.8 1041
Standard 6 0.4 13.0 50.3 36.3 1033
Standard 7 1.1 12.3 a47.7 38.9 1041
Standard 8 0.4 13.5 42.9 43.2 1046
Standard 9 2.6 24.0 38.4 35.0 1043
Standard 10 0.3 9.4 36.2 54.1 1041
Standard 11 0.3 2.7 21.6 75.4 1040
Technology 1 3.1 38.5 334 25.0 1033
Technology 2 3.4 425 31.8 22.3 1034
Literacy 3.0 20.1 43.0 33.9 1038
Student Learning Standards 1.0 8.7 32.0 58.3 1041
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Appendix F: Degree to Which Teacher Education Program Prepassthers to be Successful
(Sel-Reported)

WIU Notat | Somewhat | Moderately | Extremely N
All % % % %

The Workplace Environment 4.9 19.7 47.5 27.9 61

Teaching English Language 311 475 13.1 8.2 61

Learners

Strateg_les Used in Multicultural 98 44 3 328 13.1 61

Education

Accommodating Instruction for

Students with Exceptionalities 1.6 19.7 42.6 36.1 61

Using Technology for Classroom 0.0 213 55 7 230 61

Instruction

Implemgntlng Devel.opmentally 16 8.2 39.3 50.8 61

Appropriate Instruction

Aeregstssues of Socioeconom 50 38.3 383 18.3 60

Diversity

Student Assessment 0.0 6.8 45.8 47.5 59

Managing the Learning 1.7 22.0 28.8 475 |59

Environment

Managing Student Behavior 5.0 20.0 45.0 30.0 60

Establishing Equity in the 17 16.9 55 9 o5 4 59

Classroom

Teaching of Primary Subject/ 17 13.8 19.0 65.5 53

Content Area(s)

Teaphlng of Reading Skills in 49 393 230 378 61

Subject Area

Working with School 10.3 39.7 32.8 172 |58

Administration

Working with Parents/ Guardians 6.6 31.1 37.7 24.6 61

Wor_klng in a High Accountability 6.6 29 5 443 19.7 61

Environment

Utilizing Community Resources 10.0 50.0 28.3 11.7 60

Fostering Community Relationship  10.0 41.7 35.0 13.3 60
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Appendix F (continued): Degree to Which Teacher Education Pragrapared Teachers to be
Successful (SelReported)

Not
llinois at Al Sorr;ewhat Modg:rately Extroemely N

o Yo %o Yo

0

The Workplace Environment 4.2 22.5 43.6 29.7 1054
Teaching English Language Learngd 36.1 43.0 15.0 5.9 1049
Strateg_les Used iNlulticultural 6.6 35 5 374 20.5 1055
Education
Accommodating Instruction for
Students with Exceptionalities 3.4 25.3 36.8 345 1056
Using Technology for Classroom 2 45 26.6 418 29.2 1054
Instruction
Implemgntlng Devglopmentally 13 118 42.9 43.9 1055
Appropriatelnstruction
Aeregsmg Issues of Socioeconom 49 336 38.8 226 1053
Diversity
Student Assessment 1.3 13.7 39.1 45.9 1054
Managing the Learning Environmer 4.5 22.0 36.5 37.0 1049
Managing Student Behavior 8.5 28.1 33.6 29.8 1048
Establishing Equity in the Classroo| 4.6 23.4 43.5 28.5 1046
Teaching of Primary Subject/ 23 123 34.6 50.8 1043
Content Area(s)
Teaphlng of Reading Skills in 8.8 20.6 34.9 26.7 1051
Subject Area
Working with SchooAdministration | 20.4 38.4 27.2 140 1050
Working with Parents/ Guardians 14.5 38.1 32.1 15.3 1053
Wor_klng in a High Accountability 124 29.4 35.4 229 1049
Environment
Utilizing Community Resources 14.1 39.2 33.5 13.2 1051
FosteringCommunity Relationships| 16.9 37.6 31.4 14.0 1047




Appendix G: Value of Pr&tudent Teaching and Student Teaching Experiences
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WIU Not at All Somewhat Moderately Extremely N
Valuable % | Valuable % Valuable % Valuable %

Lesson Planning 1.6 31.1 32.8 34.4 61

Class Instruction 0.0 8.2 34.4 57.4 61

PreStudent Teaching 1.7 3.3 26.7 683 |60

Field Experiences

Coopergtlng Teagher 0.0 9.8 16.4 73.8 61

Observing Teaching

Cooperating Teacher

Discussing Lesson 1.6 9.8 24.6 63.9 61

Plans

Cooperating Teacher

Discussing Teaching 0.0 6.6 14.8 78.7 61

Performance

University Supervisor 19.7 21.3 27.9 31.1 61

Observing Teacher

University Supervisor

Discussing Lesson 24.6 19.7 32.8 23.0 61

Plans

University Supervisor

Discussing Teaching 18.0 19.7 31.1 31.1 61

Performance
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Appendix G (continued): Value of R&udent Teaching and Student Teaching Experiences

llinois Not at All Somewhat Moderately Extremely N
Valuable % | Valuable % Valuable % Valuable %

Lesson Planning 3.6 20.1 34.0 42.3 1046

ClasslInstruction 15 11.5 33.1 53.9 1047

PreStudent Teaching |, g 10.8 25.9 608 | 1043

Field Experiences

Cooperating Teacher |, g 7.9 20,5 69.1 | 1053

Observing Teaching

Cooperating Teacher

Discussing Lesson 3.1 10.6 23.9 62.4 1048

Plans

Cooperating Teacher

Discussing Teaching 2.9 6.1 16.8 74.2 1052

Performance

University Supervisor 6.5 12.5 26.2 54.8 1049

Observing Teacher

University Supervisor

Discussing Lesson 8.7 16.4 27.2 47.8 1049

Plans

University Supervisor

Discussingleaching 5.9 11.5 21.0 61.5 1048

Performance




Appendix H: Teaching Strategies and Models in Teacher Education Program

9%

WIU WIU lllinois lllinois
Raw % Raw %
The program included discussiong
of different strategies and models 38 77.6 779 73.5
teaching
Different strategies and models of
teaching were consistently
demonstrated throughout the 32 711 598 56.4
program
The program included opportunitig
to practice different strategies and 42 79.2 726 68.5

models of teaching

Appendix I: New Teacher and Formally Assigned Coach, Mentor, or Master Teacher

WIU WIU Illinois Illinois
Raw % Raw %

Coach, Mentor, or Master Teacher
Formally Assigned to New Teacher

Yes 48 80.0 887 84.8

No 12 20.0 159 15.2
Coach, Mentor, or Master Teacher in
Same Subject Area as New Teacher

Yes 38 76.0 684 76.3

No 12 24.0 213 23.7
Degree of Helpfulness of Coach,
Mentor, or Master Teacher
To a Great Extent 27 55.1 50 5.6
To a Moderate Extent 9 18.4 201 22.7
To Some Extent 10 20.4 223 25.2
Not at All 3 6.1 412 46.5
Frequency of Interactions with
Coach, Mentor, or Master Teacher
Several Times a Week 24 46.2 452 50.0
Once a Week 10 19.2 232 25.7
Once a Month 10 19.2 131 14.5
Once Every Couple Months 8 15.4 89 9.8




Appendix J: Supports Received During First Year of Teaching

9€

WIU

Yes
%

No
%

Not at
All
Valuable
%

Some
what
Valuable
%

Mode-
rately
Valuable
%

Extreme-
ly
Valuable
%

Access at school or
district expense to
workshops on topics suc
asteaching methods,
lesson planning, or
student discipline

93.1

6.9

29

0.0

13.0

48.1

38.9

Common planning time
with other teachers in
same subject area

60.7

39.3

28

0.0

11.8

35.3

52.9

Regularly scheduled
collaboration with other
teachers on issues of
instruction

44.8

55.2

29

0.0

21.9

28.1

50.0

Participation in a networl
of teachers organized by
an agency or over the
Internet

25.0

75.0

28

0.0

25.0

50.0

25.0

Supportive
communication with
supervisor e.g., principal
department chair, other
administrator)

96.3

3.7

27

0.0

7.3

47.3

45.5

Reduced teaching
schedule

7.1

92.9

0.0

0.0

33.3

16.7

50.0

Reduced or no committe
work

16.0

84.0

0.0

27.3

45.5

27.3

11

Extra classroom
assistance

23.1

76.9

0.0

4.5

22.7

72.7

22

Release time to see othe
teachers teach

46.4

53.6

0.0

21.4

28.6

50.0

28

Observation and
feedback from other
experienced teachers

71.4

28.6

0.0

5.3

47.4

47.4

38

Received formal support
from teacher education

program

41.4

58.6

0.0

10.3

48.3

41.4

29




Appendix J (continued)Supports Received During First Year of Teaching
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lllinois

Yes

No

Not at All
Valuable
%

Some
what
Valuable
%

Mode-
rately
Valuable
%

Extreme-
ly
Valuable
%

Access at school or distrig
expense to workshops on
topics such as teaching
methods, lessoplanning,
or student discipline

85.1

14.9

1053

11

19.0

43.1

36.7

Common planning time
with other teachers in
same subject area

62.4

37.6

1055

0.9

12.1

27.4

59.6

Regularly scheduled
collaboration with other
teachers on issues of
instruction

60.6

39.4

1055

0.8

17.4

31.9

50.0

Participation in a network
of teachers organized by
an agency or over the
Internet

16.5

83.5

1051

5.8

27.5

29.8

36.8

Supportive
communication with
supervisor e.g., principal,
department chair, other
administrator)

89.0

11.0

1048

0.5

10.5

30.8

58.1

Reduced teaching
schedule

6.1

93.9

1049

3.2

14.3

36.5

46.0

Reduced or no committeg
work

22.7

77.3

1043

5.7

21.0

29.7

43.7

Extra classroom assistan

30.4

69.6

1046

3.2

14.5

25.5

56.8

Release time to see other
teachers teach

41.1

58.9

1045

2.2

20.1

34.0

43.8

Observation and feedbacl
from other experienced
teachers

62.0

38.0

1054

1.4

14.1

28.8

55.7

Received formal support
from teacher education

program

39.4

60.6

1052

2.1

13.3

43.0

41.6
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Appendix K: Access to Technology and Computers to Support Classroom Teaching

No Minimal Adequate Excellent N
Access¥ Access¥o Access¥ Access¥
WiuU 0.0 28.8 39.0 32.2 59
lllinois 1.9 22.0 39.7 36.4 1058
Appendix L: Career Plans of New Teachers
WIU WIU lllinois lllinois
Raw % Raw %
Will Remain in Teaching as Long as Possible 34 56.7 35 59.5
Plan to Remain in Teaphlng, but Intent to Take a 5 8.3 122 11.4
Break to Care for Family
Plan to Remain iffeaching, but Intend to Seek
Employment in a Different School or District 10 16.7 150 14.1
Plan to Remain in Education, but Will Seek a Role
Other than Teaching > 8.3 80 75
Will Remain in Teaching for a Few Years 8 8.3 70 6.6
Plan to Leave Teachirap Soon as Possible 1 1.7 10 0.9




Appendix M: Background of Supervisor Respondents

9¢

WIU WIU lllinois lllinois
Raw % Raw %
Gender
Male 39 54.9 739 49.6
Female 32 45.1 750 50.4
Race/Ethnicity
White/NonHispanic 66 91.7 1288 87.3
African-American 3 4.2 110 7.5
AsianAmerican 0 0.0 5 0.3
Hispanic 3 4.2 61 4.1
Native American 0 0.0 2 0.1
Other 0 0.0 9 0.6
Current Professional Position
School Principal 67 93.1 1191 79.9
School Vice or Assistant Principal 2 2.8 78 5.2
Academic Department Chair or 0 0.0 151 10.1
GradelLevel Lead Teacher
Other 3 4.2 70 4.7
Years Functioning as a Teacher
Supervisor
Oto5 Years 21 29.2 477 32.1
6 to 10 Years 17 23.6 450 30.3
11 to 15 Years 19 26.4 273 18.4
16 to 20 Years 9 125 152 10.2
More than 20 Years 6 8.3 132 8.9
School Level
Early Childhood 1 1.4 29 2.0
Elementary 21 30.0 498 35.5
Middle School/Junior High 24 34.3 282 19.0
Secondary 14 20.0 490 33.0
K-12 3 4.3 63 4.2
Other 7 10.0 123 8.3
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Appendix N: Supervisor/Teacher Interactions and Mentoring/Induction Program

WIU | WIU | lllinois | lllinois
Raw | % Raw %
Number of Times Supervisor
Classroom During Instruction
None 0 0.0 3 0.2
1to 3 Times 13 | 18.1| 261 17.6
4 to 6 Times 24 | 33.3| 574 38.6
7 to 9 Times 21 | 29.2 | 265 17.8
10 or MoreTimes 14 | 194 | 384 25.8
Number of Times Supervisor
Teaching in Faceto-Face Conferences
None 1 1.4 9 0.6
1to 3 Times 19 | 26.8| 460 31.1
4 to 6 Times 32 | 45.1| 647 43.7
7109 Times 15 | 21.1| 203 13.7
10 or More Times 4 5.6 160 10.8
Supervisor Reports School Participates in Beginning
Teacher Mentoring/Induction Program
Yes 63 | 87.5| 1335 | 90.7
No 9 125| 137 9.3
Supervisor Reports New TeacheParticipates in
Beginning Teacher Mentoring/Induction Program
Yes 56 | 88.9| 1314 | 98.2
No 7 11.1 25 1.9
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Appendix O: Degree to Which Teacher Education Program Prepared Teachers to be Successful
(SupervisoiReported)

Not
Some Mode- Extreme-ly

WU ato/,j\II what % rately % % N
The Workplace Environment 0.0 6.9 38.9 54.2 72
Teaching English Language Learners| 15.3 13.6 52.5 18.6 59
Strateg_les Used in Multicultural 16 o5 8 46.8 o5 8 62
Education
Accommodating Instruction for
Students wittExceptionalities 0.0 19.7 38.0 423 1
Using Technology for Classroom 14 15.7 400 429 20
Instruction
Implemgntlng Devel.opmentally 0.0 97 38.9 514 72
Appropriate Instruction
Aeregsmg Issues of Socioeconomic 14 15.7 471 35.7 20
Diversity
StudentAssessment 0 6.9 41.7 51.4 72
Managing the Learning Environment 0.0 15.3 33.3 514 72
Managing Student Behavior 0.0 12.5 36.1 51.4 72
Establishing Equity in the Classroom | 0.0 8.3 47.2 44.4 72
Teaching of Primary Subject/ Content 0.0 28 333 63.9 72
Area(s)
Teaching of Reading Skills in Subject 29 20.0 471 30.0 20
Area
Working with School Administration 1.4 6.9 31.9 59.7 72
Working with Parents/ Guardians 0.0 11.3 38.8 50.7 71
Wor_klng in a High Accountability 0.0 97 50.0 403 79
Environment
Utilizing Community Resources 7.1 31.4 44.3 17.1 70
Fostering Community Relationships 7.1 24.3 44.3 24.3 70
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Appendix O (continued): Degree to Which Teacher Education Program Prepared Teachers to be
Successful (Supervisdreported)

Not

. Some Mode- Extreme-ly
Illinois ato/,j\ll what% | rately % % N
The Workplace Environment 0.7 8.6 39.3 51.4 1476
Teaching English Language Learner| 16.1 29.3 36.2 18.4 1291
Strateg_les Used in Multicultural 49 239 46.8 245 1358
Education
Accommodatingnstruction for
Students with Exceptionalities 1.9 15.0 44.0 39.1 1472
Using Technology for Classroom 13 13.1 44.2 41.4 1468
Instruction
Implemgntlng Devel.opmentally 14 96 39.6 49 4 1480
Appropriate Instruction
Aeregsmg Issues &ocioeconomic 19 17.0 45 5 35.6 1443
Diversity
Student Assessment 1.0 12.0 46.1 40.8 1480
Managing the Learning Environment| 2.4 13.7 37.1 46.8 1486
Managing Student Behavior 2.9 16.2 37.3 43.5 1478
Establishing Equity in the Classroom 1.2 10.0 40.0 48.8 1472
Teaching of Primary Subject/ Conter 05 40 310 64.5 1475
Area(s)
Teaching of Reading Skills in Subjec 3.4 14.9 408 409 1439
Area
Working with School Administration | 0.9 8.2 28.5 62.4 1483
Working with Parents/ Guardians 1.1 11.4 37.5 49.9 1480
Wor_klng in a High Accountability 29 11.4 406 459 1474
Environment
Utilizing Community Resources 5.3 24.9 47.2 22.6 1453
Fostering Community Relationships | 5.2 25.0 43.7 26.1 1449







