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ARTH 393 GENDER AND EMBODIMENT IN THE VISUAL ARTS 
Sherry Lindquist, Western Illinois University

GENERAL INFORMATION
Time and Place:
Credits: 3 hours; FLGI; WID
Instructor: Dr. Sherry C.M. Lindquist
Contact: 	   
Office: 36 Garwood Hall
Email: S-Lindquist@WIU.edu (best way to reach me)
Office phone:  N/A
Cell Phone: (only for pressing matters or by appointment) 
Office Hours:   

DESCRIPTION
Catalog Description: This course explores how representations of the human body in both contemporary and historical world art create, sustain, trouble, and transform normative ideas of gender and sexuality.

Course Objectives: 

Students will 
1. Explain the role of representations of the human body in the visual arts in creating gendered identities in a global context. 
2. Apply relevant interpretive theories and strategies for understanding representations of human bodies in diverse cultures and societies. 
3. Analyze a variety of works of art addressing gender and sexuality across a range of geographical and historical material.
4. Locate, summarize, assess, synthesize, and present scholarly research on the themes of the course. 
5. Develop original arguments about course material and present them in a professional format for art history (choice of book review, short research paper, or exhibition proposal).  

COURSE MATERIALS:
Required course materials: Required course materials are posted online, including study guides, PowerPoints, readings, study quizzes, and other resources. 

EVALUATION:

You are responsible for keeping a file copy of all materials you hand in for evaluation. Incomplete grades are only granted in exceptional circumstances in accordance with WIU academic rules and regulations. Please refresh your knowledge of student rights and responsibilities at WIU: http://www.wiu.edu/provost/students.php. 

Requirements: 

Reading Analysis (and related assignments; linked to final research project): 10%
Midterm Learning Portfolio (=Exam; incorporates daily journal assignments): 15%
Final Learning Portfolio (= Exam; incorporates daily journal assignments): 15%
Participation:  20% (daily journal assignments & participation questions in the LPs factored in)
Final Research Project (and related assignments): 40%

Extra credit: Except for a few points awarded in friendly in-class group competitions, or for attending relevant events on campus, there is normally no extra credit in this class. Put your energy into the assigned work.

ACCOMMODATIONS:

 In accordance with University values and disability law, students with disabilities may request academic accommodations where there are aspects of a course that result in barriers to inclusion or accurate assessment of achievement. To file an official request for disability-related accommodations, please contact the Disability Resource Center at 309-298-2512, disability@wiu.edu or in 143 Memorial Hall. Please notify the instructor as soon as possible to ensure that this course is accessible to you in a timely manner.

If you have a diagnosis, please see me at the beginning of the semester.  You are entitled to accommodation and I am here to help all students succeed in this class.

STUDY GROUPS:

You will sit with your assigned study group in class. At midterms we will change study groups and you will be given a chance to ask to be in a study group with one class member of your choice. I will do my best to accommodate these requests. Be a resource for members of your group and consult them if you have questions or concerns about this course. I encourage you to exchange contact info, to arrange to meet outside of class, and/or come to my office hours as a group (also come individually!).   

GRADING SCALE AND DEFAULT GRADING CRITERIA (BELOW):
Applies to all assignments. Additional and more specific criteria for individual assignments may be stipulated. Notable strengths in some areas may compensate for certain weaknesses. 
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100% + = A+
93-99.5%   = A
90-92.5 %   = A-
87-89.5%  = B+
83-86.5%  = B
80-82.5% = B-
77- 79.5% = C+
73- 76.5% = C
70-72.5% = C- 
67-69.5 % = D+
63-66.5 % = D
60-62.5% = D-
59.5% and below = F


Qualities of A-range work: meets and exceeds requirements (but does not exceed length stipulations). Is accurate and specific. Demonstrates thoughtful analysis and/or synthesis of course material. Demonstrates notable initiative, creativity, and/or critical thinking. Makes insightful, relevant connections between course material and other learning experiences (including outside lectures, discussion, reading, works of art, or personal experiences). Shows ability to form considered judgments and to argue them persuasively. Demonstrates high quality communication skills and may even display expressive mastery. Evidences willingness to take on more difficult challenges and to take intellectual risks. 
Qualities of B-range work:  Fulfills requirements. Is accurate and specific. Demonstrates competence in analyzing and synthesizing course material. Demonstrates a measure of initiative, creativity, and/or critical thinking. Makes relevant connections between course material and other learning experiences (including outside lectures, discussion, reading, works of art, or personal experiences). Demonstrates competence in communicating information and ideas. Shows an ability to form and defend judgments. Evidences some willingness to take on more difficult challenges and intellectual risks. 
Qualities of C and D range work: exhibits varying weaknesses and/or omissions: may not fulfill all requirements; misinterprets instructions; late assignments. May incorporate inaccuracies or false premises, errors in logic, shallow, vague, or undeveloped ideas. Lacking in initiative, creativity, and/or critical thinking. Shows little ability to form defensible judgments. Poor communication skills distract and detract from the content of the work.
An F will only be assigned if assignments are not turned in, do not even minimally fulfill the requirements, or are clearly not college level work. 
ON GRADING:
Assessing the quality of student work--especially when it involves evaluating levels of thoughtfulness, creativity, and expressive competence--is very complex. Myriad characteristics of a student’s work affects my judgment, and my comments will be representative--meant to point out general areas of strengths as well as areas that need attention and extra effort. 
A specialist, like a college professor who analyzes student papers, or an art historian who analyzes art, draws on experience and study to form judgments about a work. There is a subjective element to all such judgments. To acknowledge this is not the same as saying that such judgments are arbitrary or unfairly biased. A subjective judgment is a judgment filtered through the sensibility of a particular a human subject—most judgments are subjective in some way. The worth of subjective judgments depends on the level of preparation and integrity of the person making them.  Assessing infinitely complex subjects, like people or their creative products, cannot be reduced to a formula. Making responsible, informed judgments about areas that involve subjectivity is a valuable skill applicable to most real-world contexts that must be cultivated. One way to do this is to study art. 
Certainly, experts make mistakes. If you would like clarification about any of your assignments, please do not hesitate to talk to me about it. If you do not agree with your grade, make an argument to support why you think the quality of the assignment is higher than my first assessment.  I can be convinced by a well organized, well-supported argument.
I do not impose a strict grading curve, but there is, nevertheless, a comparative element to my grading.  My experience in evaluating very high-quality student work has shown me what students are capable of and has thus shaped my expectations.  Depending upon the assignment, I might make a judgment about the overall quality of each section or criterion for an assignment, give each a letter grade, translate it into numbers, and average them (this sometimes results in a number with decimal points that may seem absurdly precise—it’s just for the sake of grade-book calculations). 
Remember that you do not start with an “A” and “lose points.”  You start with a zero and gain points. Grades are very imperfect measures of learning and may even impede the larger goal of getting an education. We should probably get rid of them, but if we at least focus on learning rather than worry over grades, the level of learning and grades are more likely to match each other in the end. Please read, Ahmed Afzaal, “Grading and its Discontents, Chronicle of Higher Education, July 11, 2012, http://chronicle.com/article/GradingIts-Discontents/132789/ , for a very helpful analysis of grades in college course.  
Academic Integrity:  I expect all students to act honestly and honorably in this class.  I encourage students to discuss with each other any aspect of the course up to the final stages of writing and test taking.  Nevertheless, all work to be evaluated for a grade must be solely the intellectual product of the individual student (unless specifically assigned to work in a group for a particular assignment). If you have any questions about permissible practices, please contact the instructor. I have no tolerance for cheating. If I discover evidence of plagiarism that appears intentionally deceptive, I do not offer any second chances. I will not merely fail you on the assignment. I will fail you for the entire course and/or refer the case for judicial review. Please be familiar with the university’s policies on academic integrity: http://www.wiu.edu/policies/acintegrity.php

ATTENDANCE POLICY:
Attendance is required. Three absences are automatically excused, no reason required (these are to be used for minor illness, family events, field trips for other classes, etc.). These are not free passes to skip class.  Use them only when you need them (it’s best not to use them at all).  Unexcused absences can lower your participation and class grade substantially. Eight total absences will result in failure of the course. Coming late, leaving early and inappropriately using electronic devices not only mean you are not present in class, but disrupt the learning experience of other students; these behaviors will be recorded as a tardy. Three tardies equals one absence.  Please consider that this means that if you use your phone once per class, you will have failed the course. 

All absences, excused or unexcused, should be self-reported through the university’s attendance tracking system: https://www.wiu.edu/OARS/index.sphp.  Beu Health center does not issue documentation to excuse illness. Misrepresenting illness to gain an excused absence is a violation of the University’s Honor Code.  Please do not sully your soul and contribute to the destruction of civilization by such a disgraceful act.

Participation in certain WIU activities like athletics that leads to foreseeable absences will only be excused if negotiated at the beginning of the semester. Please consider your commitments for the semester while you are still able to drop the course without penalty. If circumstances beyond your control result in multiple absences beyond the permitted three, please see me as soon as possible to discuss the terms of excused absences. These will normally require documentation.  Students are responsible for getting from the website and/or other students any notes, assignments, or announcements missed as the result of absences. 

CLASS PARTICIPATION:

The success of this class depends on your enthusiastic participation. This is not measured only by how much you speak in class (see the last question on the Learning Portfolio assignment to understand how participation is measured).  You can demonstrate your commitment to the class by making the most of learning opportunities, communicating with instructor and peers in and outside of class, being courteous and reflecting productively on your progress in our in-class journals and other assignments. Missed assignments, late assignments, sloppy work that barely meets minimum requirements—all show that a student is not participating at the proper level. 

ASSIGNMENTS - GENERAL INFO:

Unless written in class, all assignments must be typed and submitted either in hard copy or electronically (or both) according to instructions. When submitting electronic assignments, please put your name and the name of the assignment in the file name. Electronic submissions for assignments originally required in hard copy will only be accepted in special circumstances when cleared in advance. 

Please use page numbers and staple assignments in the upper left corner. You are responsible for keeping a copy of all materials you hand in for evaluation. Make sure all your writing assignments—no matter how short—are clearly organized.  Every paper, and every paragraph, should have a topic statement. Occasional minor errors or typos are forgivable, but an evident lack of proofreading will adversely affect your grade. I reserve the right to turn back particularly sloppy work, ask you to correct it, and count it as late. 

Late assignments: Unless otherwise stipulated, all assignments are due at the beginning of class on the scheduled day. They will be marked down 10%. No one will be permitted more than two late assignments, and no late assignments will be accepted after the last week of class (deadline on the online calendar) without a medical excuse. 

Late assignments are inconvenient both to me (as I must grade them outside the time I have allotted and without reference to the others), and to classmates (as they may delay the return of graded assignments to the class). Please be courteous and get them in on time. Be aware that grading late assignments is my last priority, and that I will likely not write comments on them.  Unless you make an appointment during office hours to get feedback (encouraged), you will probably not get any response beyond a grade online at the end of the semester.  Late assignments will adversely affect your participation grade. Nevertheless—AND I CANNOT STRESS THIS ENOUGH—it is still infinitely better to turn in assignments late than not to turn them in (zeroes really dent your averages). 

Makeup in-class work:  may be granted in extraordinary circumstances if discussed in advance (or documentation is supplied for emergency situations). Normally makeups (e.g. of the in-class essay question) this must be scheduled during the instructor’s office hours. 

Drafts: 
Drafts are required of some major assignments (check the to-do window and calendar). You should write a draft as if you were handing in the final copy. They are graded for completion and factored into your participation grade. It’s almost impossible to get higher than a “C” on the final assignment if you don’t produce a serious draft and respond to the instructor comments in a revised final version. 

Documentation:   When you refer to particular authors, paraphrase their writing, or utilize any of their ideas or examples, you must cite them. Failure to do so is considered plagiarism; most instances of plagiarism result from ignorance of proper academic forms. This is not acceptable in writing at the college level and will result in a low grade or failure of the assignment. 

Though I will accept any consistent style of documentation, I prefer the Chicago Manual of Style’s Humanities Style of documentation illustrated at  http://www.chicagomanualofstyle.org/tools_citationguide.html. For more in-depth treatment and tricky questions, go to the reference section of the library and consult the bible on such matters, The Chicago Manual of Style, 14th ed. (Chicago: University of Chicago Press, 1993).  

Writing Advice: Even experienced writers (including me) seek advice about how to improve their writing.  The ability to critique and revise your own writing and that of others is an essential tool for success. The University Writing Center offers a variety of opportunities to consult on brainstorming, writing and revising. I encourage you to try it out.  For more information, see http://www.wiu.edu/university_writing_center/
ADDITIONAL INFORMATION AND ADVICE

Major graded assignments have detailed instructions posted (or to-be posted) online under “Content.” We will talk about them in class, have practice runs, conduct workshops, and revise drafts. 

[bookmark: _Hlk17143573]Journals: Instead of taking notes, you are asked to engage with course material as directed in guided journals handed out in class (suggestion: keep your journals in order in a 3-ring binder). As part of your participation grade. You are required to share selected journal entries in online discussion forums as directed. 
Thematic Discussion sessions:
In these sessions we will read/view a variety of material, including scholarly articles. I request that you print up the readings and bring them to the relevant class meetings. Studies are showing that for certain kinds of reading, electronic formats work well—however, for comprehension of difficult texts, print is proving superior.  For best results, print, then underline, highlight, and write in the margins. Really do this.


10

Reading: 
Different classes and different intellectual tasks require different kinds of reading. Here are some pointers on how to read with purpose for this class.

Don’t be discouraged: Making your way through difficult texts and summarizing complex ideas are valuable transferable skills, and it just takes practice. It is important to recognize that it is still possible to get the author’s larger points without necessarily understanding every technical or obscure passage. Take heart, everybody else is not getting everything either—sometimes even professionals are not sure about the author’s meaning in certain passages. Part of the purpose of discussion is to hammer out these problems. 

Engage actively with the material: imagine how someone might apply or build on this knowledge.  What do the notes tell you about how your author’s approach and conclusions compare to those of other scholars working in this area?  How does your article compare to other ways of approaching the topic that you may have encountered in class or elsewhere?

Sometimes, you should skim:  You can scan titles, abstracts, contents, headings, first paragraphs, topic statements of succeeding paragraphs, and conclusions to get the gist of any piece of scholarly writing. Skim the whole thing first—an overview will help you understand each part.  Skimming is particularly helpful when doing research. You can sift through a lot of articles and books quickly to find the problems and questions that are most relevant to your research interests. In the process of doing this, you start to get a sense of the intellectual framework in which a group of scholars addressing related materials are working. This gives context to those works you select to read more closely. 

To look up or not to look up: When you are reading articles on specialized material, you do not necessarily have to look up every unfamiliar word and concept—but if there is one that seems to be blocking you from getting important points, if it is repeated, if it appears in the title or the summarizing statements, look it up. 
Summarize: Summarize the readings in 2-3 sentences and then enter them in your journal or reading log (this is a good study strategy for all college reading). Make sure you relate what the author is trying to prove (which is not the same as identifying the general topic).  The author will probably provide several summarizing statements—most likely in the abstract (if there is one), introduction, and/or conclusion.  Locate them, think them through, and then summarize the article in your own words.
Types of reading material: 
Textbooks, dictionaries, encyclopedias, and other general reference works, including Wikipedia, are useful for background—for getting quick summaries of general concepts and facts. That said, they normally cannot be used as sources for research projects (if it’s important to your work, verify what you learn there with a more specialized, scholarly source). Often, such works will point you to useful and reliable sources, so it’s worth checking them out. Certain specialized encyclopedias and dictionaries can be appropriately cited in research. If you have any questions about which are, ask me (or a librarian). Such readings are meant to convey widely accepted concepts and facts around which there is general consensus in the field. There can be considerable lag time between when a new discovery or cutting-edge approach breaks ground in an academic discipline and when it appears in standard textbooks. Often enough, the controversy and debates that make scholarly work exciting and dynamic never make it into the textbooks. 
Scholarly articles: Scholarly articles are part of a chain of inquiry.  They are always in dialogue with academic disciplines and traditions. They test, expand and dispute what came before (hence the notes and bibliography). It is important that you understand how scholarly writing works, because this is one key way that new knowledge is generated. We learn what’s been said and done already, and then we refine, revise, and/or take it a step further. 
Primary Sources: Primary sources are raw data that need to be interpreted. In this class, this constitutes original documents, interviews, newspapers, magazines, artifacts, maps, works of art, etc. from the period being studied. Read these as windows to the past needing research, study, and interpretation to help us understand what they meant when they were made as well as what they mean to us now. 
Journalism, fiction, commercial websites, and other less-than-scholarly sources may serve to introduce a topic or make a point, but they should be used very sparingly, and they normally cannot be used like other sources to support an argument.  
Platforms: All types of reading material discussed above can be presented in the form of electronic or print media. 

NOTA BENE
This syllabus is a flexible guide and not a rigid contract. Certain variables may affect the course, not the least of which are the individual abilities and interests of the unique group of people who are taking it. Please consult the Western Online website and frequently to make sure you haven’t missed any changes—especially if you must miss a class meeting. You are responsible for keeping up with changes in the syllabus. Also, if you notice a mistake or confusing wording on an assignment, can't get onto the website, can't find course materials or have an idea that will make the course run smoother, you should contact the instructor as soon as possible. We should all work together to make the course a success.


SCHEDULE 
This schedule is subject to change: you are REQUIRED to check the “to-do” window on Western online before each class meeting for updates and specifics. Do reading assignments before class.  

I. Introduction
Week 1
Introduction
The Big Questions:  What is a body? How does it mean in the visual arts? What impact do such representations have?

Week 2
Key Concepts

Judith Butler, "Gender Trouble (excerpts)," in Key Concepts in Critical Theory: Gender, ed. Carol C. Gould, 80-88. Atlantic Highlands, NJ: Humanities Press International, 1997.

Schwartz-DuPre, Rae Lynn "Intersectionality." In Encyclopedia of Gender in Media, edited by Mary Kosut, 178-79. Thousand Oaks, Calif.: SAGE Publications, 2012.

Mary Kosut, "Queering Gender, Art and Culture in the Age of Media Convergence," in The Sage Handbook of Cultural Sociology ed. David Inglis (Los Angeles; London: SAGE, 2016), 335-45.

Reading Cavallaro, Dani. “Why the Body?” and “The Body in the Visual Field.” The Body for Beginners. London: Writers and Readers, Ltd., 1998. 4-7, 100- 119.

Week 3
Library Research Workshop – Topic Selection Questionnaire Due

II. Historical Perspectives: Thematic Case Studies
Week 4
Gender and the Origins of Art 
Power, Camilla. "Women in Prehistoric Art." In New Perspectives on Prehistoric Art, edited by Günter Berghaus, 75-103. Westport, CT: Praeger, 2004.
McCoid, Catherine Hodge, and Leroy D. McDermott. "Toward Decolonizing Gender: Female Vision in the Upper Paleolithic." American Anthropologist 98, no. 2 (1996): 319-26

Week 5
Gender Stereotypes and Fluidity in the Ancient World 

Cooney, Kathlyn M.  "Gender Transformation in Death: A Case Study of Coffins from Ramesside Period Egypt." Near Eastern Archaeology 73, no. 4 (2010): 224-37.

Zhou, Yiqun. "Helen and Chinese Femmes Fatales." In Ancient Greece and China Compared, edited by Jingyi Jenny Zhao, 234-55. Cambridge, United Kingdom: Cambridge University Press, 2018.

Follensbee, Billie J. A. "More on Olmec Gender-Ambiguous Costume: The Possible Appropriation of Costume as a Symbol of Power ". In Dressing the Part: Power, Dress, Gender, and Representation in the Pre-Columbian Americas, edited by Sarah E. M. Scher and Billie J. A. Follensbee. Gainesville: University Press of Florida, 2017.

Week 6
Gender Trouble in the Global Middle Ages

Lindquist, Sherry C. M. "Gender." [Part of a special issue, "Medieval Art History Today- Critical Terms"], Studies in Iconography 33 (2012): 113-30.
Cook, Lewis. "Genre Trouble: Medieval Commentaries and Canonization of the Tale of Genji." In Envisioning the Tale of Genji : Media, Gender, and Cultural Production, edited by Haruo Shirane, 129-53. New York: Columbia University Press, 2008.
Mills, Robert. Seeing Sodomy in the Middle Ages.  Chicago: University of Chicago Press, 2015. Selections.
Suleman, Fahmida. "Making Love Not War: The Iconography of the Cockfight in Medieval Egypt." In Eros and Sexuality in Islamic Art, edited by Francesca Leoni and Mika Natif, 19-41. Burlington, Vermont: Ashgate, 2016.

Week 7
Decolonizing the Renaissance Nude
Lindquist, Sherry C. M. "Confronting Power and Violence in the Renaissance Nude."  The Iris (2018). Published electronically December 4, 2018. https://blogs.getty.edu/iris/confronting-power-and-violence-in-the-renaissance-nude/.
Wolfthal, Diane. Images of Rape: The "Heroic" Tradition and Its Alternatives.  Cambridge; New York: Cambridge University Press, 1999. Selection 

Montrose, Louis. "The Work of Gender in the Discourse of Discovery." Representations, no. 33 (1991): 1-41.

Week 8
Art Institutions, Canons, and Exclusions
Nochlin, Linda. "Why Have There Been No Great Women Artists?". In Art and Sexual Politics; Women's Liberation, Women Artists, and Art History, edited by Thomas B. Hess and Elizabeth C. Baker, 1-39. New York: Macmillan, 1973.
Pollock, Griselda. Differencing the Canon: Feminist Desire and Writing of Art's Histories.  New York: Routledge, 1999. Selections.

III. Gender, Modernity, and the Postmodern Art World 
Week 9
Women in the Art World: Do Women Have to Be Naked to Get into the Met. Museum?

Kahlo, Frida, and Kathe Kollwitz. "Transgressive Techniques of the Guerrilla Girls." Getty Research Journal, no. 2 (2010): 203-08.
[bookmark: _Hlk22941037]The National Museum of Women in the Arts. "Get the Facts."  (2019). https://nmwa.org/advocate/get-facts; 
Reilly, Maura. "Taking the Measure of Sexism: Facts, Figures, and Fixes."  ARTnews (2015). Published electronically 05/26/2015. http://www.artnews.com/2015/05/26/taking-the-measure-of-sexism-facts-figures-and-fixes/.

Week 10
The Intercultural Body in Modernist Art and Beyond
Blier, Suzanne Preston. Picasso's Demoiselles: The Untold Origins of a Modern Masterpiece. Duke University Press 2019. Selections.
Benjamin, Roger. "Art of the Avant-Gardes Orientalism, Modernism and Indigenous Identity." In Art of the 20th Century (Yale University Press); edited by Steve Edwards and Paul Wood, 84-107. New Haven; London: Yale University Press in association with the Open University, 2004.
Ahuja, Naman P. "The Body Redux." In Museums of the World: Towards a New Understanding of a Historical Institution, edited by Kurt Almqvist and Louise Belfrag, 81-119. Brussels: Antwerp: Europalia international; Ludion, 2013.
Week 11
Intersectional Bodies 

Nelson, Charmaine. "Edmonia Lewis's Death of Cleopatra: White Marble, Black Skin and the Regulation of Race in American Neoclassical Sculpture." In Local/Global: Women Artists in the Nineteenth Century, edited by Deborah Cherry and Janice Helland, 223-43. Aldershot England; Burlington, VT: Ashgate, 2006.
Hernandez, Jill. "The Ambivalent Grotesque: Reading Black Women's Erotic Corporeality in Wangechi Mutu's Work." Journal of Women in Culture and Society 42, no. 2 (2017): 427-57.

Week 12
Performance Art and Gender 

Jay, Martin. "Somaesthetics and Democracy: Dewey and Contemporary Body Art." Journal of Aesthetic Education 36, no. 4 (2002): 55-69.

Jones, Amelia. Body Art/Performing the Subject.  Minneapolis: University of Minnesota Press, 1998. Selections

Townsend-Gault, Charlotte. "Being There, or Not: Native Performance Art a Native Perspective." In Native Art Now!: Developments in Contemporary Native American Art since 1992, edited by Veronica Passalacqua, 336-45. Indianapolis: Eiteljorg Museum of American Indians and Western Art, 2017.

Week 13
New Directions 

Students make short, informal reports on a contemporary artist whose work addresses course issues. 


Week 14
Student Research Presentations
Week 15
Student Research Presentations
 
Week 16
Final Learning Portfolio Due uploaded online on regularly scheduled exam date.
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